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PART | - ELIGIBILITY CERTIFICATION 12CA21

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cA21

All data are the most recent year available.

DISTRICT
1. Number of schools in the distr 8 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

3 High schools
1 K-12 schools
14 Total schools in district

2. District per-pupil expenditure: 5231
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtn at this schoc 11

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 48 54 102 7 0 0 0

1 48 32 80 8 0 0 0

2 47 41 88 9 0 0 0

3 52 48 100 10 0 0 0

4 55 36 91 11 0 0 0

5 50 41 91 12 0 0 0

Total in Applying School: 552



12CA21

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

7 % Asian

3 % Black or African American

45 % Hispanic or Latino
1 % Native Hawaiian or Other Paicifislande

38 % White

5% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 9%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 28
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 19
until the end of the school year.

(3) Total of all transferred students [sum 01‘47
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.09
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. ¢

521

8. Percent of English Language Learners in the school: 10%
Total number of ELL students in the school: 57
Number of non-English languages represented: 13

Specify non-English languages:

Spanish, Arabic, Philipino (Tagalog), Gujarati, Marin, Turkish, Hindi, Viethamese, Italian, Urdu,
Cantonese, Farsi, Japanese



12CA21

9. Percent of students eligible for free/reduced-griceals: 37%
Total number of students who qualify: 203

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 55

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

1 Emotional Disturbance 48 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 14 10
Resource teachers/specialists

(e.g., reading specialist, medipecialist, art/music, PE teachers, ¢ 4 5
Paraprofessionals 0 12
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 3 10
Total number 22 37

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 271




12CA21

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 97% 96% 96%
High school graduation re % % % % %

14.For schools ending in grade 12 (high schools):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART Il - SUMMARY 12cA21

The Superintendent of Bonita Unified School Digtoalls Arma J. Shull Elementary the “Flagship
School” of the district. Shull is a very high perfing Title 1 school that achieved California
Distinguished School status in 2008. The schom@peating the application for a 2012 award. In 2011
Shull students, including all significant subgrougpsored well above federal Annual Yearly Progress
(AYP) proficiency level requirements. Additional axds include being named a Scholar School by the
California Business for Educational Excellence @2 and 2010.

Shull boasts a highly qualified faculty: many memsbigeold advanced degrees, and 98% are qualified to
teach English Language Learners. Support staff reesribclude retired teachers as well as No Child Le
Behind (NCLB) qualified aides. Our mission statetmeads:

Shull staff members believe in the enormous poterti of our students. We have established high
standards of learning that we expect all studenttachieve. It is our job to create an environment
in our classrooms that engages students in academiork that results in high levels of achievement.
We are confident that with our support, students ca master challenging curricula and become
thoughtful, caring citizens.

With this mission in mind, Shull staff members aoenmitted to closing all achievement gaps and givin
each child critical skills for future success.

The involvement of parents/guardians and commuméynbers is critical to Shull's success. Parent and
community volunteers give approximately 7,000 hafrservice to Shull classrooms each year and
donate funds to support key programs. Shull hasapetation of being family centered and many piaren
drive from outside school boundaries to bring tlekitdren to Shull. Approximately 28% of our stutken
come from outside our attendance area. With teiméndous commitment from families, our Parent
Teacher Association and School Site Council camnelgtsupport technology, student awards programs,
assemblies, and field trips even during challengiocgnomic times.

At Shull School our diverse student body is taugtie respectful of each other. We take pride in
educating all cultural groups, the learning disdbtgfted students, speech and language impaired
students (2 classes), and English Language Leaffteesethnic backgrounds of our students are as
follows:

5% Two or More Races

« 2% American Indian, Native Hawaiian, Alaskan Native

« 2.5% African American

e 7% Asian

« 38.5 % White (including many students with MiddlesEern backgrounds)

«  45% Hispanic or Latino

Within this diverse population, 10% of students English Language Learners and 37% are at-risk
socioeconomically. We often see children livinghwgrandparents (without parents) or children livimg
homes with other families. Shull becomes a homeydvean home for many of these students. To
accommaodate their needs, we have an extended dawith homework help. Additionally, we open
school early for supervised play and offer aftdresd programs such as chess, science, etiqueite, ar
drama, choir and band.
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Shull has a rigorous curriculum based on Califostéde standards and the research-based prinoiples
effective schools. Our high expectations and stuseyof direct instruction, differentiated currigu,
assessments, data analysis, intervention progemdsshared leadership make students highly suctessf
The school’s current focus includes a Reading Bt@mal to have 90% of students at grade level in
reading by the end of 3rd grade. Our greatest jump&' P proficiency rates have occurred because of
this “all out” effort to improve students’ phonenawareness, phonics, fluency, vocabulary and rgadin
comprehension.

To reach the 90% reading goal, students must hanesa to a variety of books. Shull’s library offers
tremendous support for our students. The libras/§)818 Accelerated Reading titles with a collectd
over 9,000 books. Our library is open more houas thny other library in the district — includingeon
evening a week, before school, and after schoalll 8halso supported by Ted, a Therapy Education
Dog. Ted, a large Labrador, provides comfort andmanionship at Shull in a way that increases
emotional well-being and promotes learning. TheddRe TED” program provides a loving spot for
struggling students to regroup, and rewards stgdehb are striving to do their best.

Shull School has reached Blue Ribbon status withbaegoing commitment to provide the best
educational setting for our students. Beyond theetary school statistics, we take encouragement fr
the numerous positive comments we receive fronpatent community each day:

“Shull is more than a school; it is a community ofamilies and educators, working together to make
a difference in the lives of the children in our coomunity. The strong volunteerism at Shull makes
it stand out in our district. We are NEVER short of willing volunteers who are eager to step up and
help out. The teachers are FANTASTIC and really wok together as a TEAM to nurture our
children and help them to grow into Fantastic humarbeings!”

Shull Parent



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA21

1. Assessment Results:

A. Shull Elementary School participates in theifdatia Accountability Progress Reporting (APR)
system. The APR system provides an integrated apprtm reporting results for state and federal
accountability requirements and includes informaabout schools and numerically significant
subgroups. The California Standards Test (CST kisyeelement of California’s APR system. CST scores
are used to determine the school’'s Academic Pedboa Index (API) as well as the federal
government’s Adequate Yearly Progress (AYP). Théi&R single number ranging from 200 to 1000.
The target for California schools is an API scar8@0 or more. The school-wide API score is a
calculated average of students’ scores which ameerted into points on the API scale. English
Language Arts (ELA) and Mathematics scores arertegdy performance levels: Advanced (exceeds
state standards), Proficient (meets standards)¢ Bggproaching state standards), Below Basic (belo
state standards), and Far Below Basic (signifigdmtlow state standards). More information is aldé
at the California Department of Education websitp:Hcde.ca.gov/.

Shull Elementary strives to meet and exceed statdegleral student proficiency goals set forthAe
and AYP proficiency targets. Yearly school planlgdaclude increasing the number of proficient and
advanced students each year in ELA and mathem&hesl is proud to demonstrate blue ribbon
performance each year. School-wide we have incgelgakA proficiency from 69% in 2007 to 83% in
2011 and we have increased mathematics proficiftooy83% in 2007 to 89% in 2011.

B. The statistically significant subgroups at $huné: White, Hispanic, and the Socioeconomically
Disadvantaged (SED). Although, not statisticallyngicant, Shull School also tracks two additional
subgroups: English Language Learners (ELL), andestts with Disabilities. Since 2007, Shull's API
has grown 38 points from 892 to 930. Additionallye achievement gaps of significant subgroups have
been significantly reduced. In ELA our subgroupgsendemonstrated the following growth:

«  White- 76.2% proficient to 84.6% proficient.

» Hispanic- 49.5% proficient to 78.9% proficient

» SED- 47.9% proficient to 80.2% proficient

e ELL-17.6% proficient to 66.7% proficient

« Students with Disabilities- 41.0% to 64.5% profitie

In Mathematics, our subgroups have demonstratetbliosving growth:

«  White- 87.6% proficient to 94.0% proficient

» Hispanic- 73.1% proficient to 83.5% proficient

« SED- 70.3% proficient to 81.1% proficient

e ELL-58.8% proficient to 76.6% proficient

« Students with Disabilities- 69.2% to 80.6 profidien

Significant gains since 2007 can be attributedtinareased use of data and implementation of gtron
intervention programs. Additional formative and soative assessments were added in ELA and
mathematics providing data on student progressrthatandards mastery. Implementation of district
benchmark assessments in ELA and mathematics werkuntil 2009 when the teacher-created



benchmarks were replaced Agtion Learning Systems assessments in mathematics and ELA. These
assessments more closely align to the state s@sdad CST blueprints.

At data and grade level meetings, teachers reves@ssment results and select students for specific
intervention programs. Some intervention programsuaged by teachers within the classroom and others
are used in pull-out settings. Shull also addedpat-time certificated teachers and four tutorsech
intervention programs before, after, and duringgsthn 2009, a full-time certificated intervention
teacher was added to the staff.

A standards-based grade tracking system was mupractice in 2009. This system generated a stdadar
based report card which greatly impacted instracéiod learning. Teachers were able to identify ifipec
standards in which students were underperformimgddition, a management toblata Director, was
purchased. Teachers were trained in generatingeating reports and analyzing the data. In this
analysis, teachers were looking for strength anakwess trends. As the data analysis became more
effective, descriptors were provided for studemtisat benchmark and in need of intensive or strateg
interventions. Scores managedata Director could also be imported into the grade reportingesys

In the most recent year’s datathere are no achievement gaps of more than ten pexgtage points
within our significant subgroups in either ELA or mathematics However, despite great growth, the
additional subgroups that we have targeted, ELLStdents with Disabilities, show achievement gaps
with the overall student population. Both groupseéhgaps of over 10 percentage points in ELA, and EL
students have a gap of 13 percentage points inemesics.

This year, there has been an implementation ofiadata monitoring systentJuminate Education. The
staff has received training in order to generagperts and applicable student data. As Shull Eleargnt
staff has become more proficient at interpretingudine students are benefitting from the use atmo
precise intervention programs than ever beforhdlgh we have met our goals by becoming a data-
driven school, it has sparked the need to disceven more effective tools as we continue to stigve
meet the educational needs of all our students.

In 2007, the combined gap between Hispanic and S8Higroups and the White subgroup in ELA and
mathematics was 87 percentage points. By 201aps were diminished to just 34 points. We consider
this to be an extraordinary accomplishment, howexgecontinue to work towards eliminating these gaps
altogether.

2. Using Assessment Results:

Effective assessments and reporting tools are toskedtilitate data analysis. Each Fall, beginnifthe
year assessment data is analyzed, with teachensfyileg at-risk students in ELA and mathematics to
target with interventions. Through this initial datnalysis, low-performing students including thimse
our targeted subgroups, Hispanic, SED, ELL or Sitelwith Disabilities, are identified for intervéunt.
Grade level teams meet four times each year atdegtings with the principal, educational spedialis
teacher and intervention teacher to discuss tadgtelents’ and other at-risk students’ progress.

Teachers bring student data to weekly Student Stedyn (SST meetings). This team may include the
principal, educational specialist, classroom teegteespeech pathologist as well as parents. Dbotiy
SST and data meetings, data is analyzed at mulépéds including district, site, sub-groups, grieies|,
teacher and individual student. When appropriate gffectiveness of intervention is evaluated dwed t
need for future interventions is discussed. Duviegkly grade level meetings individual student dsita
discussed leading to modifications in classroortrugsion and intervention.

The implementation of a Response to InterventioRlBrogram in 2010 has supported our data-driven
school. For the past two years, Shull Elementaho8khas been using a three tiered RTI program.
Students in RTI levels one and two are given sjgegifide level interventions. Students identifischt
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risk in intervention programs are monitored biwgakilizing Dynamic Indicators of Basic Early
Literacy Skills (DIBELS Next) assessments as thaitoang tool. The data provided from DIBELS Next
progress monitoring is critical information for t8&T, educational specialist and school psychadldois
modifying the program or for initiating full psyckerducational testing.

Several computer-based curricular standards repregrams have been put into place during the last
three years giving teachers, students and panertkef data on students’ mastery of standards.remnug
includeSudy Idand, Ticket to Read, and Measuring Up’E-Path, which can be viewed by both teachers
and parents. Students work through levels of masitesin individual pace. Data is displayed and ssgc
is rewarded with immediate positive feedback. Ttvaputer progranRosetta Sone was implemented to
support ELL students whose performance was notressing at desired rates on the CELDT. Data from
Rosetta Sone shows the number of minutes of student engagenmehnbheaw quickly students are
progressing towards English mastery.

Students and parents have also benefited fromvéhiable data. Shull staff trained students ane iptzr

to use and understand student data. Shull Elenyeunsas the\ccel erated Reader (AR) program. Students
are taught to interpret Take an Opportunity tod&a Student (TOPS) reports understanding percent
correct, points earned, and progress toward thdividual reading goal. Parents can also see thgress
students make through the parent pokisine Connect.

At Back to School and Title 1 Nights, parents aained to understand data, to monitor missing work,
grades and students’ progress. In regards to C&il aaoverview of the schools’ progress is given t
parents by the principal in fall newsletters and jpresentation at the fall Back to School Night. |
spring, the principal meets with every studentrigkhe CST, reviewing prior performance and
encouraging student motivation. Teachers repottsiualents are encouraged by these meetings.

Throughout the year, parents have access t8&#ndards Score grade reporting system for students in
third through fifth grades with the ability to tkaprogress on standards-based assignments, quézres,
projects. For younger students, evaluated workm$ some and teachers build strong lines of
communication with parents through daily chats, iEmawsletters, and classroom folders. All teasher
share student progress with parents through repods and bi-annual parent-teacher conferencesarRep
cards at all grade levels are standards basedyriitfg parents and students of progress towardsemyast
of grade level standards. Students underperformiggade level standards are targeted with a Gall t
Action or a Title 1 student/parent contract. Thesetracts between home and school specify strate¢gie
improve skill development.

Shull School’s student academic achievement iseshaith the community through a variety of forums.
Articles highlighting test scores, AYP scores aril Arogress are reported in local publications fgh
the San Gabriel Valley Tribune, the San Dimas Community News and theHighlander. The
Superintendent’s monthly update is shared throbglabove publications, as well as the District’s
website. Students’ successes are also shared &hthlenvebsite, Shull Facebook page and the school
marquee. In addition to the local community, SIsUl'ST success is shared statewide through the
California Reporting System, a 1 to 10 rating s¢atebeing the top decile). Shull School has besedr
10/10 which translates to being in the top 10 peroethe statewide rank and in the top 10 peroetite
similar schools ranking.

3. Sharing Lessons Learned:

Shull School's academic successes have been nudeshared in a variety of ways. Shull was iderdifie
as a California Distinguished School in 2008. Qa2 application for California Distinguished School
has been accepted and we await visitation androaeetiion of this honor. A copy of our 2012 applioati
is available on our school websitehdtp://sh.bonita.k12.ca.us The success of Shull's programs and
interventions draw many visitors to its campus.cheas and administrators from within our distrag,
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well as from neighboring districts, schedule tdorsbserve practices, teaching strategies andabidye
cultural climate at Shull School.

Shull is a leader in sharing within the districtiti\the implementation of The Reading Project, &ul
principal and teachers have been called upon tage@ great deal of professional development. The
principal has presented on reading interventiaeding disabilities, early childhood readiness laaih
research for best practices in reading instrucfi@achers have presentedSaoret Sories, Project

Read, AR best practices and phonemic awareness skillglditian, two staff members teach at the
University of La Verne in the early childhood baldns and master’'s degree programs. Staff members
have also presented at local education conferences.

Three local universities regularly place studeathkers at Shull School. These credential candidiates
Azusa Pacific University, the University of La Verrand California Polytechnic

University, Pomona request placement at Shull satithe school's reputation for exemplary teaghin
and a supportive environment for new teachers.

Shull staff collaborates with district teacherssmecessful ideas, practices and strategies foestud
achievement. The district holds compact day mestaight times a year to encourage sharing amongst
the schools. Topics have included new data progrdata analysis, progress on state standards master
classroom management techniques, writing, use tf manipulatives, math interventions and the use of
Specifically Designed Academic Instruction in EsBl(SDAIE).

Shull has participated in the creation of traimmdeos for teaching phonemic awareness skills.
Additionally, Shull staff members have also conitéal to a district bank of lessons supporting
methodologies from RISE Educational Services. Sétalfff is highly represented in district-wide Esgli
Language Arts and Math focus groups and continuesnphasize effective practices and expertise with
colleagues and staff.

4. Engaging Families and Communities:

Shull School engages families and the surroundimgneunity in a variety of ways. A high level of
volunteerism is encouraged with over 7,000 hourseo¥ice given to classrooms each year. Shull has a
reputation of being family centered with nearly 28%our families residing outside Shull's boundarie

In order to encourage involvement, many family\attéis are held: Moms and Muffins, Dads and
Donuts, Family Bowling, Library Night, Spring Caval, Astronomy Night, Build a Book Night and two
book fairs.

Many options exist at Shull School for parentsupport student success. Parents participate imPare
Teacher Association (PTA,) School Site Council ($&a school-wide fund raising events. Volunteers
also have the opportunity to work directly withcats in classroom small groups, library, complaier
and chaperoning field trips. Parents can also stgpadent success through completing tasks for
teachers outside of the classroom.

A school-wide recognition program reinforces pesittharacter trait development such as caring,
responsibility and kindness. Students are recodrfimeattendance, community service, effort and
academic achievement. More recently, an accouittapibgram was adopted to reinforce character
development and positive behavior. After attendingning training sessions, parents were able to
support the program through home participation.

In order to encourage family involvement, families/e been trained to interpret and understand istude
data. Shull use8R where parents can track their child’s progressugh the parent portaiome

Connect. Additionally, parents have access to $endards Score grade reporting system for students in
third through fifth grades with the ability to tkaprogress on standards-based assignments, asstssme
and projects.
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Shull Staff realized the need to further educatemts, students and community members on the
importance of early reading skills and readingah&. The principal regularly presents current negdi
research at local preschools, the San Dimas Chaofli@gymmerce and the yearly San Dimas Family
Festival. Teachers educate parents on the fives afe@ading instruction and the significance aidiag
at home at parent nights and parent conferences.

Shull students benefit from family and communitydtvement. Community and district dignitaries
support Shull’s goals for student success by ppaiing in school events such as Back to Schooht\ig
Walk-a-Thon and being guest readersRead Across America. Additionally, Shull has a strong
relationship with several local university teachducation programs. Teacher candidates are antdous
be placed at Shull where best practices for stusigctess are modeled.
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PART V - CURRICULUM AND INSTRUCTION 12CA21

1. Curriculum:

The comprehensive California State Content Starsdarolvide the foundation for curriculum and
instruction at Shull Elementary School. A stronwistured core curriculum, supported by supplemgntar
materials, helps to increase student achievemeossall content areas. Staff utilizes best teachin
practices to meet the educational needs of eacle\arg student.

Reading and language arts are an emphasis atS&thdbl. Staff focuses on the California State Qainte
Standards: Reading, Reading Comprehension, LitEtasponse and Analysis; Writing; Written and Oral
Language Conventions, and Listening and Speakingghton Mifflin Reading and Language Arts
program is used in grades K-5. The series was adopt2003 and due to budgetary cuts, continueg to
used along with many supplemental materials.

Response to Intervention (RTI) was implementedstasa classroom teachers in identifying at-risk
students in reading and language arts. RTI is adeaic intervention method which helps to provide
research based instruction for monitoring studeogmess. In 2010, RTI was piloted at Shull Schoal a
due to its success the program has expanded twEigide use.

Saxon Math is a spiraling, standards-based cutnoulsed across the grade levels. This program
provides the opportunity for students to have hamdmathematical experiences while moving from
concrete to abstract skills. Lessons include diresttuction, guided practice, problem solving,
independent practice and intervention, as needaddifferentiation, a variety of supplemental pras
are available for students.

Shull's science adoption, Houghton Mifflin Sciensesorporates critical thinking, problem solvingdan
hands-on experiments at all grade levels. Lifetheand physical science topics are covered K-5 aiith
integration of reading, writing and math. Fielg&riallow additional opportunities for in-depth
exploration of grade level standards. An afterstiad Science Program is offered biyearly to stislen
who wish to further explore scientific conceptotigh hands-on activities.

The Scott Foresman Social Studies program is imcatpd across all grades and often imbedded in
reading instruction. Through direct instructiorgheology, hands-on projects and presentationsestad
identify and analyze historical events and hisadriigures, as well as the responsibilities ofzetiship.
Opportunities to further explore social studies\dtads are provided through field trips, assemplies
performances and family nights.

The arts are celebrated at Shull School in a wadgktvays. Although there is no formal program, the
California Standards for Visual and Performing Aate met through the implementation of teacher-
created activities and instruction. Students aogided numerous opportunities for creative expmssi
Drawing and painting are explored at every gragelld-ormal art instruction is available after schior
all students. Each year, students create selfgitsin conjunction with our Young Author’s Celetioa.
These portraits are on display for parents anadmemunity during our Open House. Selected self-

portraits are displayed at the San Dimas HistoScatiety.

Participation in the performing arts is accomplastierough both informal and formal opportunities. |
the classroom setting, students may participatddmal reading, singing, class plays, poetry regdin
playing musical instruments and creative intergieteof content material. Choral and band concess,
well as dramatic presentations are staged forrjwyment of students, families and the community.
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Physical education, nutrition and health are higlalged at Shull. In addition to meeting the stdte
California physical education requirements, stusi@aiticipate in the Menendez Foundafi@o Good

for Drugs program Jump Rope for Heart, PTA Red Ribbon Week and the school-wide Walk-afTho
Fourth and Fifth grades meet regularly in the gisthandated physical education program. Shull 8tho
piloted a twice weekly healthy salad bar to accampaafeteria lunch and it has now become a district
wide program with fresh fruits and vegetables beieyed daily in our cafeteria.

Shull School core curriculum is enhanced throughube of technology. All core curriculum adoptions
contain a technology component. All classes hagesxcto our fully equipped computer lab. Children a
provided experiences using such programs as RieptslBestination Success, Renaissance Place, Kid

Pix, Mavis Beacon Keyboarding, Microsoft Word, Excel andPowerPoint. A multitude of web-based
applications are also used. Classrooms are equippegbrojection, sound and amplification systeras a
well as classroom computers for student use. Megently, several classrooms have piloted individual
student responders by Turning Technologies.

2. Reading/English:

Shull's reading instruction utilizes Houghton Mifflcurriculum supplemented by research-based rgadin
programs. In 2008, school-wide scores on the ELA €l$wed that reading scores lagged behind math
scores by 19 percentage points. The principal @achiers decided to research the best ways to ieprov
reading skills. Staff members were inspired bylibek, Annual Growth, Catch-Up Growth, (Fielding,

Kerr & Rosier, 2007) to establish a goal of 90%stut reading proficiency for students by the en@rdf
grade. This book identified the number of minuteextra instruction required for at-risk studerds t
reach grade level reading. The pampRigiting Reading First (National Institute for Reading, 2003)
encouraged teachers to focus on skill developnmethis five areas of reading: phonemic awareness,
phonics, fluency, vocabulary development and readomprehension. Staff evaluated the curriculum
and decided to change their core instruction aneldp interventions.

To achieve our 90% reading goal, staff put new g in place. To facilitate stronger phonemic
awareness and phonics skills, Shull USessematic Instruction in Phonemic Awareness, Phonics and

Sght Words (S PPS), Heggerty Phonemic Awareness, Funnix andSounds Abound. Small group tutoring
programs target at-risk students us8iBPS, DISTAR andFrontline. To increase fluency, Shull uses the
Read Naturally program, as well as choral and paired readingegfies. Vocabulary development is
supported with an emphasis on Greek and Latin reots targeted ELL students are provided vocabulary
work throughRosetta Stone. Reading comprehension scores improved after saffibers were trained

on best practices fékR. To allow students to have more access to bobkdijtirary is funded to remain
open an extra hour each day. In order to encoussgling at home, parents are educated on the itgcess
of students reading 30 minutes each night. DatARBashboard indicates that students at Shull read
more than students in other schools within ouridistTherefore, the students are exposed to more
vocabulary and score higher on reading comprehe@sEsessments.

Shull staff use the RTI program to help identifydstnts not making adequate progress. Assessments,
such as DIBELS Next, help identify weak readindlskBased on results, students participate in
intervention programs with targeted instructionulbhtilizes retired teachers and NCLB qualifiedois

to teach the intervention programs. All subgrouggehbenefited from our new programs. For example
the ELL students went from 17% proficiency in EL&ATscores in 2007 to 66.7% proficiency in 2011.

3. Mathematics:

School-wide, Shull students have performed wellnathematics assessments. However, the 2007-2008
state test scores showed that SED and ELL stutlgged behind other school subgroups on the state
math assessment (75.4% SED and 66.7% ELL profigieacsus 86% proficiency school-wide). Shull
staff members researched the best math prograeipcah students be proficient. One program thabdt
out wasSaxon Math. This program was introduced by the principal thuiés success in the private school
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sector. In 2008, Shull was the only school in tetridt to adopt this research-based program sehool
wide. Saxon Math utilizes spiral curriculum which daily reinforcesepiously learned math skills.
Immediately, staff saw that students learned caisapre thoroughly. Over the last three years, IShul
subgroups’ scores have risen to 81% SED proficiemcy76% ELL proficiency, while school-wide
scores have risen to 89% proficiency.

Saxon Math covers all of the California State Content Staddatrands: number sense, algebra and
functions, measurement and geometry, statistita, ataalysis, probability and mathematical reasaning
Saxon Math is a scripted program which utilizes strong acaddemguage. Imbedded in the program are
daily fact practice, hands on manipulative lessaregh meetings, mental math, daily spiral review an
homework. Standards are taught through step byditegt instruction.

For students who greatly excel or struggle in meghchers use Renaissas&R Math, a computer

based assessment program, to identify skill sthengihd weaknesses. Students who are working well
above grade level are then provided independertt leasons. When warranted by assessment results,
students are moved up a grade level to work indrigiath curriculum. Additionally, some advanced
math students in combo classes are encouragedrkoalove grade level. Students working below grade
level are given math make up lessons and skill weview packets to help eliminate gaps in their
knowledge. At-risk students receive small grougdiinstruction, after school tutoring for 3rd, 4ihd

5th grades, and additional practice with anotharaisance computer-based progrifath Factsina

Flash.

Lastly, each year, advanced math students in 4ttbdngrade are assessed and placed in cooperative
teams to participate in the school, district, aodnty Math Olympiad competitions. Shull studentgeha
participated in the last 3 years and have plaast] fecond, or third in both 4th and 5th gradesyev
year.

4. Additional Curriculum Area:

Our mission statement claims, “We are confident with our support, students can master challenging
curricula and become thoughtful, caring citized®achers use the California History-Social Science
Content Standards to prepare students to be pkoodiledgeable citizens within their families, schoo
nation, and in the world.

In kindergarten, students learn what it means ta Bbull citizen. In meeting the state standaes;hers
reinforce how to follow rules, such as sharing &king turns. Students are taught to recognizeonati
and state symbols such as the state flag and &teeSif Liberty. Instruction continues in first deaas
students are taught about the “Golden Rule.” Stisdemminate the first grade year by participaiimg
choral performance which highlights being a resfida@gerson. In second grade, students learn dbeut
importance of history, our diverse nation and tlogin ancestors. Students celebrate Family Ancestor
Night, complete with ancestor story boards and fiathemed songs.

The California State Standards require third gtadehers to “draw from historical and community
resources to organize the sequence of local hisicgvents and describe how each period of settileme
left its mark on the land.” Third grade studentarfeabout local settlers, Native American, San Bima
citrus farmers and city landmarks. Third grade a@hdsyear with two weeks of Apple Valley, a
simulation of a one-room schoolhouse. Studentdeexhers wear historical dress and learn the aunds
procedures used in schools over a hundred years ago

Fourth grade students participate in a Califorrgadis on History program that includes three days of
camps: Indian Camp, Gold Rush and Rancho DayheAlay camps, students learn about the natural
resources, crafts, and tools utilized during those periods. Students even prepare and eat pierod
Lastly, to master 5th grade history standards esttgdparticipate in a mock civil war battle andaade
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studies with a Colonial play highlighting majortoiscal events such as the signing of the congtitit
the Revolutionary War, and the formation of thetdan colonies.

Shull’'s emphasis on citizenship can be seen aschwol-wide Thursday morning flag salute. Students
are recognized for acts of kindness and other aplisinments. Grade levels are called upon to lead
patriotic songs and students vie to be selectéshtbthe pledge. Students also recite grade legdbm
Through this weekly activity, the importance ofrmpihoughtful, caring citizens is reinforced.

5. Instructional Methods:

The Shull Mission statement highlights the belieflie “enormous potential of our students,” and the
expectation that all students can achieve. Witeghe mind, Shull teachers know that strong
instructional methods create the best learningrenment and promote student proficiency of state
standards.

Shull teachers and support staff use instructiorethods, such as direct instruction, scaffoldifexible
grouping, and one-on-one re-teaching to providgucston and differentiation. An important part of
direct instruction is “prime time” teaching. To hecge the brain, students are given regular braiaks
different intervals, depending on age. Teachersaaseities such as Super Brain Yoga or two minaties
stretching to reset students’ brains for new laayni

At Shull, students with disabilities are servicedhree ways: Speech and Language, the Resource
Specialist Program (RSP) or the Communicativelydi@apped (CH) classrooms. Speech is provided on
a pull-out basis for individual and group work. Education Specialist provides RSP services by
providing small group remediation on core contert BLA and mathematics skill gaps. The CH teachers
provide services for PreK-2 students in need afeestipport in articulation and language development

To meet the needs of our ELL population, 98% oflSkachers are Cross-cultural, Language and
Acquisition Development (CLAD) qualified. At-riskLEE students participate iRosetta Stone two to
three times a week for 30-minute sessions. Withéindassrooms, students receive additional support
through scaffolding of academic vocabulary. Addiatly, Shull’s students with a CELDT score of 3 or
below may work with a bilingual instructional aide a pull-out basis to reinforce academic language.

There are many students at Shull that are readatigalvove grade level. The students’ accelerated
growth can be attributed to the use of the AR mogridentified 4th and 5th grades participate & th
Gifted and Talented Education (GATE) program. Caceonth, GATE students have either a pull-out
program on a higher level academic topic or go teaming field trip. Lessons are taught and pitsjec
are assigned to extend and support higher levalitig skills.

Technology supports the differentiation and supgletation of core instruction. Research-based soétwa
is utilized to meet individual student’s needsotder to support students’ mastery of standardsyare
tools are used that can differentiate between $eveinastery. These includecket to Read, Destination
Success, Sudy Idand, AR, Measuring Up’'€-Path and student response systems.

6. Professional Development:

The backbone of Shull teachers’ professional dgeémnt is three full “student free” days of training
time provided by the district each year. Collabiorabn new standards-based curriculum adoptions or
new research-based programs occurs on these dape. last three years, the emphasis has beereon th
Saxon Math adoption, RISE lesson planning, RTI programs, &egd Up to Writing.

When needed, the three days are supplemented aditicmal pull out training days. For example, each
teacher received five full days of training on 8ason Math adoption. This professional development
resulted in better instruction which led to studémtcreased CST mathematics scores.
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One of the most effective professional developngiing programs has been RISE. Trainers from this
program provided professional development on tlsggdeand delivery of effective standards-basedctlire
instruction lessons. Based on RISE trainings, tex@cmodified their daily schedules to accommodate
students’ optimal learning times. RISE providedualg for lesson delivery with an emphasis on thig “b
idea” (standard), modeled steps, gradual releasded practice and closure. Shull teachers impleeaen
the practices and peer evaluations took placeitforee each critical component.

Professional Development also occurs on Compactegnesdays. Shull teachers, known district-wide
for their strong teaming, use these days to dacatiind horizontal grade level planning, train on
interventions, analyze data and hold Student STiedyn and other parent meetings.

Staff meetings are another venue for professioaatidpment. The principal plans meetings to met th
current needs of the staff. The principal, staffmbers or outside consultants collaborate with staff
curriculum and school culture topics. These ard botas which are critical to staff members’ apilit
meet the needs of Shull students.

Another key professional development topic has B€EIfor students struggling in reading. Trainirggh
been provided to teachers on implementing effedtitervention programs in all five skill areas of
reading. Training has included the RTI procég$s,DISTAR, SIPPS, Read Naturally, Secret Sories,
Funnix andStep Up to Writing. Due to this professional development, teacheve bacome more
effective at core instruction and intervention.sThas resulted in increased formative assessmemrgssc
in kindergarten and first grades, as well as irmedaCST ELA performances in second through fifth
grades.

7. School Leadership:

The principal leads the school with a belief tHhstudents can be proficient if provided the apgprate
instruction, motivation and support. The learniogneunity created by the principal and staff hasynan
leadership positions for teachers, parents, anef atiaff to collaborate in making decisions on iovimg
student achievement. The following leadership aneas helped shape this culture of support.

Shull curriculum and instruction is supported byeadership Team composed of grade level
chairpersons, two special education teachers amchaology lead person. The team meets bimonthly or
monthly depending on school needs. Agenda itemsdeamew programs, data analysis, intervention
programs, school culture, budget and instructiame Erts, advanced studies and student leadenship a
supported with coordinator positions. Shull utifizbese coordinators for Gifted and Talented Edrcat
(GATE), Student Council, the Young Author’s progrand Reflections (a PTA sponsored fine arts
competition).

Shull staff members utilize the Student Study Teaatess to support struggling students. The SST is
composed of the principal, two teachers, one spediscation teacher, and a psychologist. The dchoo
nurse, health clerk, and tutors provide reportsnwiecessary. Three teams are created which retath;
team taking three different months of the schoary8ST meetings are held each week, during which
two student cases are reviewed. Teachers bringrstedses to SST meetings to collaborate on student
behavior, motivation, intervention and engagingepasupport.

Shull teachers are representatives on district Bugiculum focus groups. These leaders are resplen
for working on district curriculum and assessmawojigrts, providing colleagues with regular updated
presenting staff development. Focus group leadssat district staff development days by giving
presentations or hosting discussions.

Another leadership group is the School Site Coumgiich meets monthly to develop, monitor and revis
the Single School Plan for Student Achievement. ders include certificated and classified staff,
parents, a GATE parent representative and an Eténpaepresentative. Agenda items include school
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safety, facilities, ELL progress, Title 1 prograpdates, fundraising, GATE program updates, teclyyolo
and categorical program school budgets.

Through the wide variety of leadership opportusit¢ Shull, a culture of collaboration supportslenis’
academic achievement. Policies, programs, reldtipasand resources are continually focused on
obtaining school goals. With exemplary leadershiflaull School comes a highly effective schoolffSta
students, and families firmly believe that Shuthyides an educational setting where students &e sa
secure and inspired to be successful.
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: California Standards T
Edition/Publicatin Year: 201. Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May

SCHOOL SCORES
Advanced + Proficient
Advanced

Number of students tested

Percent of total students tested
Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

95
70
87

98
0

89
63
92
100

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Advanced + Proficient
Advanced
Number of students tested

2. African American Students

Advanced + Proficient
Advanced
Number of students tested

3. Hispanic or Latino Students

Advanced + Proficient
Advanced
Number of students tested

4. Special Education Students

Advanced + Proficient
Advanced
Number of students tested

5. English Language Learner Students

Advanced + Proficient
Advanced

Number of students tested
6. White

Advanced + Proficient
Advanced

Number of students tested
NOTES:

95
81
21

97
62
34

92
73
26

83
41
29

80
56
25

11

11

94
66
50

78
46
88
98
0

68
28
25

71
29
28

12

13

85
58
48

81
48
77

100

65
24
17

72
32
25

83
50
42

85
60
84

100

56
19
16

67
33
24

93
66
44

If the student group was numerically significantret school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data

was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

Proficient + Advanced

Advanced

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

Grade: {Test: California Standards T
Edition/Publication Year: 201 Publisher: Educational Testing Service

2010-2011 2009-2010
May May
86 74
40 29
86 92

97 100

0 0

0

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Proficient + Advanced
Advanced

Number of students tested

2. African American Students
Proficient + Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient + Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient + Advanced
Advanced

Number of students tested

5. English Language Learner Students
Proficient + Advanced
Advanced

Number of students tested

6. White

Proficient + Advanced
Advanced

Number of students tested
NOTES:

81
33
21

82
32
34

88
40
25

59
17
29

64
28
25

11

11

74
22
50

2008-2009

May

73
29
89

100

64
16
25

64
18
28

13

14

83
38
48

2007-2008

May

51
11
76

98

18
12
17

32

25

61
10
41

20@5-20
May

60
24
83

98

33

15

39

23

61
30
44

If the student group was numerically significantreg school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data

was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: « Test: California Standards T

Edition/Publication Year: 2002011 Publisher: Educational Testing Service

Testing Month

SCHOOL SCORES

Advanced + Proficient
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Advanced + Proficient
Advanced

Number of students tested

2. African American Students
Advanced + Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
Advanced + Proficient
Advanced

Number of students tested

4. Special Education Students
Advanced + Proficient
Advanced

Number of students tested

5. English Language Learner Students
Advanced + Proficient
Advanced

Number of students tested

6. White

Advanced + Proficient
Advanced

Number of students tested
NOTES:

2010-2011 2009-2010 2008-2009 2007-2008
May May May May
96 94 90 88
81 78 70 69
94 88 79 89
100 100 100 0 10
0 0 0
0 0 0
88 86 81 63
68 59 50 38
34 22 16 16
5 3 1 3
93 89 86 85
70 68 64 58
27 28 28 26
11 7 5 4
13 12 6 4
98 98 93 96
88 84 68 73
48 45 41 45

20@5-20
May

85
54
105
99

83
33
24

79
33
33

20

88
63
57

If the student group was numerically significantreg school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data

was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: California Standards T
Edition/Publication Year: 201 Publisher: Educational Testing Service
2010-2011 | 2009-2010,  2008-2009  2007-2008  20@&-20

Testing Month May May May May May
SCHOOL SCORES

Proficient + Advanced 92 97 81 78 71
Advanced 56 58 51 54 42
Number of students tested 94 88 79 89 105
Percent of total students tested 100 100 100 0 10 99
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Proficient + Advanced 82 86 69 50 58
Advanced 38 27 13 19 29
Number of students tested 34 22 16 16 24

2. African American Students

Proficient + Advanced

Advanced

Number of students tested 5 3 1 3

3. Hispanic or Latino Students

Proficient + Advanced 82 96 71 61 55
Advanced 56 43 29 39 27
Number of students tested 27 28 28 26 33

4. Special Education Students

Proficient + Advanced

Advanced

Number of students tested 11 7 5 4 20
5. English Language Learner Students

Proficient + Advanced

Advanced

Number of students tested 13 12 6 4 4
6. White

Proficient + Advanced 94 100 83 89 83
Advanced 54 67 61 60 46
Number of students tested 48 45 41 45 57
NOTES:

If the student group was numerically significantreg school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data
was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: California Standards Ti
Edition/Publication Year: 2002011 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

Proficient + Advanced 91 82 88 77 83
Advanced 57 53 46 37 40
Number of students tested 89 79 82 113 82
Percent of total students tested 100 100 100 0 10 98
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Proficient + Advanced 82 70 72 81 68
Advanced 39 25 33 24 21
Number of students tested 28 20 18 21 19

2. African American Students
Proficient + Advanced

Advanced

Number of students tested 4 1 1 1 1
3. Hispanic or Latino Students

Proficient + Advanced 86 73 72 74 68
Advanced 43 41 28 20 21
Number of students tested 28 37 25 35 28

4. Special Education Students

Proficient + Advanced

Advanced

Number of students tested 6 8 3 19 11
5. English Language Learner Students

Proficient + Advanced

Advanced

Number of students tested 9 5 3 5 1
6. White

Proficient + Advanced 96 86 95 75 90
Advanced 67 52 49 45 50
Number of students tested 46 29 43 64 48
NOTES:

If the student group was numerically significantreg school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data
was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: California Standards T
Edition/Publication Year: 201 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

Proficient + Advanced 87 67 81 60 66
Advanced 42 41 44 25 23
Number of students tested 89 79 82 113 82
Percent of total students tested 100 100 100 0 10 98
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Proficient + Advanced 75 50 61 43 47
Advanced 21 30 22 14 5
Number of students tested 28 20 18 21 19

2. African American Students
Proficient + Advanced

Advanced

Number of students tested 4 1 1 1

3. Hispanic or Latino Students

Proficient + Advanced 82 60 68 46 50
Advanced 36 30 24 9 7
Number of students tested 28 37 25 35 28

4. Special Education Students

Proficient + Advanced

Advanced

Number of students tested 6 8 3 19 11
5. English Language Learner Students

Proficient + Advanced

Advanced

Number of students tested 9 5 3 5 1
6. White

Proficient + Advanced 87 69 86 67 73
Advanced 41 41 44 30 31
Number of students tested 46 29 43 64 48
NOTES:

If the student group was numerically significantreg school level (e.g., 50 students that equabéd af the population, or 100
students), the state provided grade level dataghoup would not be considered numerically sigaifi then no grade level data
was provided.

12CA21
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient + Advanced 94
Advanced 69
Number of students tested 270
Percent of total students tested 99
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Proficient + Advanced 87
Advanced 61
Number of students tested 83

2. African American Students

Proficient + Advanced 0
Advanced 0
Number of students tested 12

3. Hispanic or Latino Students

Proficient + Advanced 92
Advanced 58
Number of students tested 89

4. Special Education Students

Proficient + Advanced 0
Advanced 0
Number of students tested 22

5. English Language Learner Students

Proficient + Advanced 0
Advanced 0
Number of students tested 30
6.

Proficient + Advanced 95
Advanced 76
Number of students tested 120
NOTES:

12CA21

88
65
259

100

80
42
71

79
53
90

28

93
69
124

85
53

249

9¢

72
35
59

76
40
81

22

90
58
132

81
50

279
100

70
28
54

76
34
86

14

83
54

151

84
51
271

99

70
25
59

71
29
85

35

90
59
149
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month
SCHOOL SCORES

Grade: Weighted Average

Proficient + Advanced 88 79 78
Advanced 46 42 40
Number of students tested 269 259 250
Percent of total students tested 99 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students
Proficient + Advanced 79 64 64
Advanced 31 23 17
Number of students tested 83 71 59
2. African American Students
Proficient + Advanced 0
Advanced 0
Number of students tested 12 7 5
3. Hispanic or Latino Students
Proficient + Advanced 82 72 67
Advanced 40 33 23
Number of students tested 89 90 81
4. Special Education Students
Proficient + Advanced 0 0 0
Advanced 0 0 0
Number of students tested 22 26 21
5. English Language Learner Students
Proficient + Advanced 0 0 0
Advanced 0 0 0
Number of students tested 30 28 23
6.
Proficient + Advanced 90 82 83
Advanced 46 42 47
Number of students tested 119 124 132
NOTES:

12CA21

63
30
273
99

37
14
54

46
16
86

14

71
33
150

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

66
30
270

98

47
13
58

48
14
84

35

73
36
149

27



